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University of Texas at El Paso 

RED 5341 Assessment and Teaching of Reading (CRN: 23450) 

Spring 2015 

 

Instructor: Dr. Kathleen Mein 

E-mail: kmein@utep.edu 

Phone: 915-747-8045 

Office: EDUC 105C 

Office Hours: M & T: 12:00-3:30;  

W & Th: 11:00-3:30 PM & by appointment. 

 

Tuesdays, 5:30-8:20 pm  

 IM-50% + Online (Hybrid)   

 Location: EDUC/Room #307  

 January 20—May 12, 2015             

                           

 

Course description:  

Assessment in the Teaching of Reading (3-0) Standardized and informal materials and 

techniques for diagnosing the reading strengths and weaknesses of individuals and groups, 

techniques and materials for building specific reading abilities, and methods of individualizing 

instruction and grouping according to student needs and interests. Prerequisite: RED 3340 or 

RED 3342. 

 

Course objectives: 

RED 5341: Assessment and Teaching of Reading addresses evidenced-based reading and writing 

assessments and teaching strategies using an if-then framework that links assessments with 

specific teaching strategies based on what students need to learn.  Formative classroom literacy 

assessments, how to use Response to Intervention (RTI) to meet the needs of struggling readers, 

integrated instruction to meet the language and literacy learning needs of English Learners, and 

grouping techniques using differentiated literacy materials and methods will be addressed.  This 

core course incorporates the Texas State Board for Educator Certification (SBEC) standards for 

master reading teachers.  The SBEC standards are closely aligned with the Texas Essential 

Knowledge and Skills (TEKS), which can be downloaded at http://www.tea.state.tx.us/teks.   

This course will provide numerous opportunities to connect theories and models of literacy 

assessment and instruction with both the SBEC standards as well as the TEKS.  Core course 

focus includes the following SBEC master reading teacher standards: 

 The interrelated components of reading and writing across all developmental stages of 

oral and written language and literacy instruction from early childhood to grade 12 levels 

(Standard I). 

 Integrated literacy assessment and instruction using appropriate methods and resources to 

meet the varied learning needs of all students (Standard II). 

 The influence of individual student’s differing strengths and needs on their literacy 

development and implementation of literacy instruction that reflects state performance 

standards and content to address the varied learning needs of all students (Standard III). 

 Relates knowledge of primary and secondary language acquisition, including the 

relationship between the development of these languages, to facilitate and promote 

literacy (Standard IV).    

 Connects knowledge of the literacy profile of students with reading difficulties, dyslexia, 

and reading disabilities and instructional and intervention strategies to facilitate and 

promote literacy (Standard V).  

 Understands the theoretical foundations of literacy to plan and implement 

developmentally appropriate, research-based literacy instruction for all students, and 

mailto:kmein@utep.edu
http://www.tea.state.tx.us/teks
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collaborate and communicate with educational stakeholders, and leadership in designing, 

implementing, and evaluating professional development programs (Standard V1). 

 

Student learning outcomes:  

Upon completion of this course, students will be able to: 

1. Understand the teacher’s literacy assessment and instructional role and apply assessments 

and instructional methods that promote students’ oral and written language development 

from early childhood to grade 12. 

2. Describe the Response to Intervention (RTI) model and engage in the cycle of data-

driven instructional planning based on analysis of ongoing monitoring of students’ 

literacy growth and progress from early childhood to grade 12. 

3. Understand emergent literacy and phonics/decoding, vocabulary, fluency, 

comprehension, and writing development and use assessments and instructional 

approaches that promote students’ reading and writing competency from early childhood 

to grade 12. 

4. Utilize a variety of evidence-based assessment tools and techniques to evaluate, plan, and 

guide effective literacy instruction. 

5. Use assessment results to plan differentiated instructional interventions for large-groups, 

small groups, and individual students. 

6. Explore the critical role of families and communities in children’s literacy development 

and learn practices to increase school, home, and community partnerships.  

7. Know and apply the if-then literacy strategy guide to match student needs to evidence-

based teaching methods.  

8. Apply knowledge of methods and resources for assessing and providing effective literacy 

instruction that addresses the varied learning needs of English learners from early 

childhood to grade 12.  

9. Interpret a struggling reader’s profile and prepare a reading clinic report that includes 

background information, tests administered, and observations during testing, summary, 

and recommendations to facilitate and promote literacy from early childhood to grade 12.                                                                                                

  

Course readings: 

Required textbooks:  

Reutzel, D. R. & Cooter, R. (2011). Strategies for reading assessment and instruction: Helping  

      every child succeed. Pearson. ISBN: 13: 978-0-13-704838-8 (pbk.) [This book can be  

      purchased at the UTEP bookstore or online through venues such as Amazon.com, half.com,  

      or Barnes and Noble.] 

 

Required readings (in addition to textbook chapters) 

 

Week 2  

Young, V.M., & Kim, D. H. (2010). Using assessments for instructional improvement: A 

literature review.  Educational Policy Analysis Archives, 18(19).  Retrieved 9/14, from 

http://epaa.asu.edu/ojs/article/view/809. 

 

Week 3 

Mellard, D., McKnight, M., & Deshler, D. (2007). The ABCs of RTI elementary school reading: 

A guide for parents.  Washington, D.C.: National Research Center on Learning Disabilities. 

 

http://epaa.asu.edu/ojs/article/view/809
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Week 6  

Helman, L., Bear, D., Templeton, S., Invernizzi, M. & Johnston, F. (2012).  Word study with 

English learners and the development of orthographic knowledge. In Words their way with 

English learners: Word study for phonics, vocabulary, and spelling, pp.1-22.  Upper Saddle 

River, NJ: Pearson. 

  

Week 7 

Bohn, C., Roehrig, A., & Pressley, M. (2004). The first days of school in the classrooms of two 

more effective and four less effective primary-grades teachers. The Elementary School Journal, 

104(4), 269-287. 

 

Week 8 

Harvey, S. & Goudvis, A. (2007). Activating and connecting to background knowledge: A 

bridge from the new to the known.  In Strategies that work: Teaching comprehension for 

understanding and engagement, pp. 91-108.  Portland, ME: Stenhouse Publishers. 

 

Week 10 

Watts-Taffe, S., Laster, B., Broach, L., Marinak, B., McDonald Connor, C., & Walker-Dalhouse, 

C. (2012).  Differentiated instruction: Making informed teacher decisions.  The Reading Teacher, 

66(4), 303-314. 

 

Week 11 

Lapp, D., Moss, B., & Roswell, J. (2012). Envisioning new literacies through a lens of teaching 

and learning. The Reading Teacher, 65(6), 367-377. 

 

Week 12 

Afflerbach, P. (2012). High-stakes reading tests. In Understanding and using reading assessment 

K-12 (2
nd

 ed.), pp. 147-170.  Newark, DE: International Reading Association 

 

McKenna, M. & Dougherty-Stahl, K. (2009). Preparing a reading clinic report.  In Assessment 

for reading instruction (2
nd

 ed.).  NY: The Guilford Press. 

 

Week 13 

Matthews, M. (1996).  Vygotsky and writing: Children using language to learn and learning from 

the child’s language what to teach. In Dixon-Krauss, editor, Vygotsky in the classroom: Mediated 

literacy instruction and assessment, pp.93-110. NY: Longman Publishers 

 

Pytash, K. & Morgan, D. (2014). Using mentor texts to teach writing in science and social 

studies.  The Reading Teacher, 68(2), 93-102. 

 

Course requirements: 

Successful completion of this course will be based on several key elements: 

Blackboard (BB) journal postings (30 points) – To facilitate understanding of the readings, you 

will complete journal discourses on Blackboard Discussion Board. You will be expected to do 

regular journal postings during the semester and explain how to apply the new learning to your 

current or future teaching practice.  In the posting, you should respond to the question prompt 

posted in Blackboard based on the week’s readings.  The posting should be at least 500 words in 

length and an application of your knowledge.  Your response to the prompt will be due by 
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midnight on Tuesdays during weeks when face-to-face classes do not meet.  You will respond to 

six prompts based on the week’s readings and each journal posting will count 5 points. Follow 

APA guidelines when citing references.  Points will be deducted for late responses.  No 

responses will be accepted more than a week late.  A rubric for the journal postings can be 

found in the appendix.   

 

Response to Intervention (RTI) brochure (15 points) To communicate the use of the Response to 

Intervention model to parents or professional colleagues, you will create a 4-6 panel brochure 

that describes how the RTI model is used in literacy instruction to assist struggling learners.  

Your RTI brochure should include information about the purpose and use of assessments—

screening, diagnostic, progress monitoring, and outcome assessments, and the purpose and use 

of the three-tiered instructional concept that includes tier 1 (core literacy instruction) and 

differentiated tier 2 and tier 3 literacy interventions.  When creating your RTI brochure, consider 

your audience (parents or colleagues) and information that they would need about RTI school 

assessment and instructional practices as well as how literacy instruction is differentiated for 

struggling readers and writers.  For RTI resources, use the NRCLD’s RTI Parents Guide, chapter 

2 from the Reutzel & Cooter textbook, and the IRIS Center at http://iris.peabody.vanderbilt.edu.    

A rubric for the RTI brochure can be found in the appendix.  

 

Portfolio: If-Then strategy guides (36 points) – As part of this course, you will have the 

opportunity to compile a portfolio of  If-Then strategy guides for the following nine categories: 

oral language development, concepts about print (CAP), phonemic awareness and alphabetic 

principle, phonics and decoding, fluency, vocabulary, improving reader’s comprehension, 

improving text comprehension, and academic literacy and new literacy studies. To conduct the 

assessments throughout the course, select a student in grade K-12 who struggles with literacy. 

Plan time to work with the same student for the portfolio assignment.  You will administer 1-2 

assessment tasks to a struggling reader for each category and determine what the student is ready 

to learn using the If-Then strategy guide. Then, based on the assessment data, select one teaching 

(excellent) strategy and implement the strategy with your student. For each category, write a 

narrative (2-3 paragraphs) describing the assessment tool(s) used, characteristics of what the 

child is ready to learn, the instructional strategy implemented, and how the child responded to 

the activity.  You will complete nine If-Then strategy guides and narratives at 4 points for each 

guide.  Submit the If-Then strategy guides and narratives according to the scheduled due dates 

listed in the syllabus course schedule.  A rubric for the portfolio: If-Then strategy guides can be 

found in the appendix. 

 

Reading clinic report (19 points) For the reading clinic report, you will write a formal profile 

report summarizing the assessments and instructional strategies conducted with the same 

struggling reader used for the portfolio project. You will analyze and describe the results of the 

assessments and identify the student’s strengths, level of performance on the various tests/tasks, 

and future instructional needs. The reading clinic report should include:  

a) Background information: focus student, grade, age, reason for the referral, setting in which 

assessments were conducted and the child’s attitude and attentiveness.  

b) Tests/tasks administered: list the literacy tests/tasks administered with the results.  

c) Observations during testing: a clear description of observation details for each literacy 

test/task administered and your rationale for giving the test/task. For each test/task 

administered, describe the test given, quantitative results, and qualitative analysis of the 

results. 

http://iris.peabody.vanderbilt.edu/
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d) Summary and recommendations: a clear summary of the information in the previous 

sections of the report and compare the child’s performance across different literacy 

categories with a description of  his/her literacy strengths and instructional needs. Look for 

patterns in the data based on quantitative results.  For each interpretation of the child’s 

literacy progress, give examples and appropriate instructional interventional and strategies.  

Follow APA guidelines.  A rubric for the reading clinic report can be found in the appendix. 

 

Assessment of Student Learning Outcomes: 

Assignment Due Date Point value Assessment of Learning 

Outcomes  

Blackboard journal  postings 

 

#1—2/3/15 

#2—2/24/15 

#3—3/3/15 

#4—3/24/15 

#5—4/14/15 

#6—4/21/15 

30 points Learning Outcomes #1-9 

Response to Intervention 

(RTI) brochure 

4/14/15 15 points Learning Outcomes #1, 2, 3, 5, 

& 6 

Portfolio: 9 If-Then strategy 

guides 

#1-Oral Lang. Dev. 2/10 

#2-CAP & PA/AP 2/14 

#3-Phonics/Decode 3/3 

#4-Fluency 3/17 

#5-Vocabulary  3/24 

#6-Comprehension 4/7 

#7-Acad. Lit. 4/21  

36 points Learning Outcomes #1, 3, 4, 5, 

7, & 8 

Reading clinic report  5/12/15 

 

19 points Learning Objectives #1, 3, 4, 7, 

8 & 9 

 

Grading: 

A 90-100 points 

B 80-89 points 

C 70-79 points 

D 60-69 points 

F Below 59 

points 

 

Attendance Policy: 

Your attendance and active participation are vital to this course.  This is a hybrid class with 50% 

of the content online; therefore, you must attend all face-to-face class sessions.  The student may 

be dropped for lack of attendance.  If you must miss a face-to-face class, contact me immediately 

via email.   

 
Disability Policy: 

If you have or believe you have a disability, you may wish to self-identify. You can do so by 

providing documentation to the Center for Accommodations and Support (CASS) formerly 

known as the Disabled Student Services Office (DSSO) located in Union E Room 203. Students 

who have been designated as disabled must reactivate their standing with the Center for 

Accommodations and Support (CASS) on a yearly basis. Failure to report to this office will place 

a student on the inactive list and nullify benefits received. If you have a condition which may 

affect your ability to exit safely from the premises in an emergency or which may cause an 
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emergency during class, you are encouraged to discuss this in confidence with the instructor 

and/or the director of the Center for Accommodations and Support Services (CASS) -- 

http://sa.utep.edu/cass/ . You may call 747-5148 for general information about the Americans 

with Disabilities Act (ADA). 

 

Standards of Academic Integrity: 

Students are expected to uphold the highest standards of academic integrity.  Any form of 

scholastic dishonesty is an affront to the pursuit of knowledge and jeopardizes the quality of the 

degree awarded to all graduates of UTEP.  Any student who commits an act of scholastic 

dishonesty is subject to discipline.  Scholastic dishonesty includes, but is not limited to cheating, 

plagiarism, collusion, the submission for credit of any work or materials that are attributable in 

whole or part to another person, taking an examination for another person, any act designed to 

give unfair advantage to a student or the attempt to commit such acts.  Proven violations of the 

detailed regulations, as printed in the Handbook of Operating Procedures (HOP) and available in 

the Office of the Dean of Students, may result in sanctions ranging from disciplinary probation, 

to failing grades on the work in question, to failing grades in the course, to suspension or 

dismissal among others.    

 

Additional Resources: 

Academic journals – The following journals provide valuable information about literacy 

instruction.  Most of them can be found electronically using the UTEP Library website: 

Reading Research Quarterly 

Journal of Adolescent and Adult Literacy 

The Reading Teacher 

Language Learning 

Language Arts 

Journal of Research in Reading 

Anthropology and Education Quarterly 

Educational Research and Review 

 

Websites – These websites are sources of additional information for early and adolescent 

literacy: 

Response to Intervention—www.rti4success.org/ 

International Reading Association – www.reading.org 

Reading Online – www.readingonline.org  

National Council for Teachers of English – www.ncte.org 

Texas Council of Teachers of English Language Arts – https://www.tctela.org  

Global Conversations in Literacy Research-https://globalconversationsinliteracy.wordpress.com/ 

National Research Council for Learning Disabilities: http://www.nrcld.org/topics/rti.html 

International Dyslexia Association: http://interdys.org/ 

The Savvy Teacher’s Guide: Reading Interventions That Work- 

http://www.jimwrightonline.com/pdfdocs/brouge/rdngManual.PDF 

Reading 101: What You Should Know About Reading Instruction--

http://www.readingrockets.org/teaching/reading101. 

 

**Please note that this syllabus is subject to change and/or adjustments**

http://sa.utep.edu/cass/
http://www.reading.org/
http://www.readingonline.org/
http://www.ncte.org/
https://www.tctela.org/
http://www.nrcld.org/topics/rti.html
http://interdys.org/
http://www.jimwrightonline.com/pdfdocs/brouge/rdngManual.PDF
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Course Schedule: 

Date Topic Readings/Assignments Due 

Jan 20 

Week #1 

 

Face-to-

face 

Introduction to course 

 

Read the Syllabus 

 Syllabus review 

 Course requirements 

 Textbook review 

 

Jan 27 

Face-to-

face 

Week #2 

Face-to-face: 

Assessment, teaching, and 

learning 

Reutzel & Cooter: Introduction & Chapter 1: 

Classroom reading assessment & the teaching/learning 

cycle.  

 

Young & Kim, Using assessments for instructional 

improvement: A literature review  

 

Feb 3 

Week #3 

Online 

Online: Reading 

disabilities and Response 

to Intervention (RTI)  

Reutzel & Cooter: Chapter 2: Response to Intervention 

(RtI): Differentiating instruction for struggling readers. 

 

Mellard, McKnight, & Deshler, The ABCs of RTI 

elementary school reading: A guide for parents.  

 

Journal posting#1 due on BB by Tuesday 2/3 at 

midnight. 

 

Feb 10 

Week #4 

 

Face-to-

face 

Face-to-face: Home-

school connections & oral 

language development 

 

 

Reutzel & Cooter: Chapter 3: Oral language 

assessment and development 

 

Reutzel & Cooter: Chapter 12: Making school-family 

connections 

 

In-class assignment due: If-Then Strategy Guide for 

Oral Language Development (Reutzel & Cooter, 

p.87) 
 

Feb 24 

Week #5 

Online 

 

 

Online: Emergent literacy 

stage and the alphabetic 

principle  

 

 

Reutzel & Cooter: Chapter 4: Children’s concepts 

about print.  

 

Reutzel & Cooter: Chapter 5: Phonemic awareness and 

alphabetic principle 

 

Journal posting#2 due on BB by Tuesday 2/24 at 

midnight. 

 

Blackboard assignment due: If-Then Strategy 

Guide for Concepts About Print (p. 114) and 

Phonemic Awareness & Alphabetic Principle 

(Reutzel & Cooter, p. 148). 
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Course Schedule 

Date Topic Readings & Assignments Due 

March 3 

Week #6 

 

Online 

Online: Beginning 

reading & decoding skills 

 

Helman, Bear, Templeton, Invernizzi, & Johnston, Word 

study with English learners and the development of 

orthographic knowledge. 

 

Reutzel & Cooter: Chapter 6—Phonics and decoding 

skills. 

 

Journal posting #3 due on BB by Tuesday 3/3 at 

midnight. 

 

Blackboard assignment due: If-Then Strategy Guide 

for Phonics & Decoding (Reutzel & Cooter, p. 182). 

 

March 17 

Week #7 

 

Face-to-

face 

Face-to-face: Learning to 

read and fluency 

Bohn, Roehrig, & Pressley, The first days of school in the 

classrooms of two more effective and four less effective 

primary-grade teachers. 

 

Reutzel & Cooter: Chapter 7—Reading fluency 

  

In class assignment due: If-Then Strategy Guide for 

Fluency (Reutzel & Cooter, p. 210). 

 

March 24 

Week #8 

 

Online 

Online: Background 

knowledge and 

vocabulary 

Harvey & Goudvis, Activating and connecting to 

background knowledge: A bridge from the new to the 

known. 

 

Reutzel & Cooter: Chapter 8:  Teaching and assessing 

vocabulary development 

 

Journal posting #4 due on BB by Tuesday 3/24 at 

midnight. 

 

Blackboard assignment due: If-Then Strategy Guide 

for Vocabulary (Reutzel & Cooter, pp. 244-245). 

 

April 7 

Week #9 

 

Face to 

Face 

Face-to-face: Reading to 

learn & comprehension   

 

Reutzel & Cooter: Chapter 9—Reading comprehension: 

focus on the reader 

 

Reutzel & Cooter:  Chapter 10: Reading comprehension: 

Focus on the text 

 

In class assignment due: If-Then Strategy Guide for 

Comprehension (Reutzel & Cooter, p. 300) and  

If-Then Intervention Strategy Guide for Improving 

Text Comprehension (Reutzel & Cooter, p. 342). 
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Course Schedule: 

Date Topic Readings/Assignments Due 

April 14 

Week #10 

 

Online 

Online: Making informed 

literacy decisions 

Watts-Taffy, Laster, Broach, Marinak, Connor, Walker-

Dalhouse, Differentiated instruction: Making informed 

teacher decisions.  

 

 

Journal posting #5  due on BB by Tuesday 4/14 at 

midnight. 

 

Assignment due: Response to Intervention brochure 

due on Blackboard on 4/14 by midnight.  

 

April 21 

Week #11 

 

Online 

 

Online: Academic 

literacy & inquiry 

Reutzel & Cooter: Chapter 11: Academic literacy and 

new literacy studies 

 

Lapp, Moss, & Roswell, Envisioning new literacies 

through a lens of teaching and learning. 

 

Journal posting #6 due on BB by Tuesday 4/21 at 

midnight. 

 

Blackboard assignment due: If-Then Strategy Chart 

for Academic Literacy and New Literacy Studies 

(Reutzel & Cooter, p. 383). 

 

April 28 

Week #12 

Face-to-

face 

Face-to-face:  Preparing a 

reading clinic report & 

high-stakes reading tests 

 

Afflerbach, High-stakes reading tests 

 

McKenna & Dougherty-Stahl, Preparing a reading clinic 

report. 

 

 

May 5 

Week #13 

 

Face-to-

face 

Face-to-face: Language 

and writing across the 

curriculum 

 

 

Matthews, Vygotsky and writing: Children using 

language to learn and learning from the child’s language 

what to teach 

 

Pytash & Morgan, Using mentor texts to teach writing in 

science and social studies 

 

May 12 

Week #14 

 

Online 

Online: Reading clinic 

report due on Blackboard 
Reading clinic report due on Blackboard 
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APPENDIX 

Grading Rubrics for Course Assignments 

 

Blackboard journal postings (30 points)  

 

Criteria Possible points Points earned 

Clear, coherent, and well-organized summary of the main 

arguments of the readings and shows evidence of having 

read all of the materials.  

1  

Demonstrates an understanding and analysis of the 

readings and cites evidence from the readings to support 

analysis. 

1  

Clear examination of the implications for literacy 

assessment/teaching to support students’ success. 

1  

Makes reflective decisions and states changes to be made 

in your own literacy practice.   

1  

Follows APA guidelines and adheres to word length (at 

least 500 words). 

1  

Total  5X6=30 Points 

 

Response to Intervention (RTI) brochure (15 points) 

 

Criteria Possible points Points earned 

Clear explanation of the purpose and audience for RTI 

brochure.  
2  

Clear summary of how the RTI model is used in literacy 

instruction to support struggling readers. 
2  

Clear summary of purpose and use of screening, 

diagnostic, progress monitoring, and outcome assessments. 
4  

Clear summary of the purpose and use of the three-tiered 

instructional concept. 
2  

Clear summary of how tier 2 and tier 3 literacy 

interventions and assessments support struggling readers. 
2  

Brochure (4-6 panels) is professional, understandable, free 

of significant errors, and follows APA guidelines. 
3  

Total  15 Points 
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Portfolio: If-Then strategy guides (36 points) 

 

Criteria Possible points Earned points 

Clear description of assessment task(s) purpose, 

materials, and child’s testing results.   

1  

Clear summary of the characteristics of what the 

child is ready to learn in the category.  

1  

Clear summary of the purpose, materials, and 

procedure of one teaching strategy implemented. 

1  

Clear summary of the child’s response to the 

instructional activity. 

1 

 

 

 

 

Total 4 X 9 If-Then strategy guides=36 points 

 

Reading clinic report (19 points)  

 

Criteria  Possible 

Points 

Points 

Earned 

Clear description of focus student’s background information that includes 

the name of focus student, grade, age, reason for the referral, setting in 

which assessments were conducted, and the child’s attitude and 

attentiveness during testing. 

3 

 
 

Clear list of the assessment tests/tasks administered with the child’s scores 

for each test.  

4  

Clear description of observation details for each literacy test/task 

administered and your rationale for giving the test/task.  Describe the 

tests/tasks given, quantitative results, and qualitative analysis of the results. 

5  

Clear summary of the report’s information and comparison of the child’s 

performance across different literacy categories with a description of 

his/her literacy strengths and instructional needs. 

4  

Writing is professional, free of significant errors, and follows APA 

guidelines. 

3  

Total 19  

 


